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The current investigation was conducted for the purpose of offering clarity and
understanding of Edwin Gordon and his work from a historical standpoint, The five
specific problems of the study were (o investigate the historical development of Gordon's
(1) life and career as a music educator and researcher, (2) music aptitude tests, (3)
concept of audiation, (4) music learning theory, and (5) early childhood music education.

There were many important teachers in Gordon's life: Gene Krupa, Philip Sklar,
Neal Glenn, Leonhard Feldt, and Albert Hicronymus, among others. Hieronymus was
especially influential during the development ol the Musical Aptitude Profile,
Additionally, several of Gordon’s doctoral students made significant contributions to his
work.

Established as a national center for educational testing and measurement, the
Umniversity of Towa heavily influenced Gordon's work. Here, Gordon developed (he
Musical Aptitude Prafile, a test based on the historical foundations laid by Carl Seashore
and James Mursell, among others.

Audiation is a central coneept encompassing all of Gordon’'s work, While
Gordon coined the word, the concept has deep historical roots including several related

terms. Gordon defined eight types and six theoretical stages of audiation,



The roots of Gordon’s music learning theory are found in behaviorist and Gestall
psychological traditions and are based upon the efforts of several former students, most
notably Robert DeYarman. Gordon’s theory is closely associated with models of
language development and Gagné’s eight conditions of learning. Gordon’s music
learning theory for n-uwbum and preschool-age children includes theoretical stages of
preparatory audiation. Considering all of Gordon’s comributions, music learning theory
appears Lo be the most controversial,

The current investigation leads o several conclusions: (1) Gordon’s worl is
clearly based on historical precedence, (2) the motivation behind Gordon's contributions
is closely related to his own personal experiences, (3) Gordon frequently neglects to
report the historical foundation upon which his own work is based, (4) Gordon has too
infrequently recognized the contributions of his own students and colleagues, (5)
Gordon’s work has filled several professional needs, and (6) Gordon's considerable
output makes him arguably one of the most influential music education researchers of the

past half-century.



TABLE OF CONTENTS

ge

ABSTRACT . vdiriiitivstomi
I T O L o I B L i o s S T i i 3 i i BT S i
LIST'OF TABLES .........coci.

e 1V
o ¥l

e XY

L T R R R S . o I L v i s s

CHAPTER
A o bl o) B L | ] B L L O e P
5 e Lo T T s b el [ g L R B e BB g, O o et ot

Review of the Literalure. s

Pt 00 o] ol SRR Tl T R e B -
TR BTy bt BT T e e e S R
Early Childhood Music Education ..........
Ralated ResSamtll .. i st ransnsruavramnnin
TheGorHon Sy icainmmsinarin
The Grunow Sy ...,
The Standley Study .....ocovveerennn
§ BT T T R O S S i L e
s (1] gt LN G TR OB S
LAt O RS EIAN, - oty o s s m s s ey G i s SEs s
2. BIOGRAPHY OF EDWIN - GORIDOMN ..o iisis iassvionmin
Parents and Grandparents........cooeee.
P At Al Crriit PARBTIES voc.iiaieseissiissmmvemssis v hsiimmsinmi s vea s s v
DA REEEIAL GrAADOTEIES oo iuidass {amatavunsn o snsss sanssinns pnsngss samsas sumraresas spass
Gk (T TR g T R R e S

B G O T O i G T e R e T

vl

. LY

10

o
£ <]
14
] (L
o 1

|6

P |
. 18
. 18

19

w 19

21



Page

Larly Lite and Brimary Sehelhd i Sonsnbis s mbesii s ks ivin B2
S L LR 15 Eeted @ Lo g R A S P O RS
Working in:Hig Father s Buainess. o iwsesseinsainsnasssiossssonissniansasssisssiviss 53
Ceneral-Mugic BAUGRUON fismiviinasamnismiiisinmmiisssiiniisissiissinriissiiiss 24
Stamford High School (194 1=1945) .......ocervriemniersiseiessmessssssessssseecssmsessssessssns 25
NS SN EOHON i ssnminin s RS T R S D

T RO SO SGHD LS Sl St b it i el s b L b n s visstsenspsis svasionne BT
EOeatorE Eadd Y CRHNG e nan e G b s e 2B

Bass Instruction from Milton Kestenbaum and Sid Weiss .oovviviveviieennnn 29
Miitarveservies CLOHS L OB T v ihasisns s iy s s s s e 0
Euastman School of MUusic (1997 =l 0837 ......coiiiiiiimeiiiesssiiessiiesssiessessiossressse o 33
Performing with the Gene Krupa OrcheStri .o uniiverseeniensmsiimesn 34
e B T o e R T e P A o | o

The Carl Denglet OrCHBBILA v ivssuiimmsminenemmimsisesssssasssnryantsssssssssnn 37
PhillifeSRIas: cvimrimia d b o s i s s i 37

Ohio University and Public School Teaching (1953<1956) ......ccocvooeeveeriirennn 39
Puthicaschiool Penshing o bbb i iva st sirissra 2kl

Ph.D. Studies al the University of Town (1950=1958) ..oooooieeriirriierensienresssssneees 42
BT N B IV ¢ rins v iavsin 1 vy v svob Een i a e s e v T T s Tt e

a5 T Sy e U et 8 S 4 Bl i e e

| BT Tk b 1 Pl SRt omonatindonii it fmsmnied SEEat e TN IO U Iyl e B [

D IRBREEHEIONT TROBBEEGIT 121 farussscasuinnsuessianey sunsasiaen cbmmsni chrsiinposrsassssosssiins i ilbl
Faculty Appointment at the University of Towa (1958-1972) ...ooovivies e 30
A O K BT i kv vk s pas e F bl o A T4 A AN e R e o AR A s i ]
Research Proposal with the Measurement Research Center.....oin, 52

The Musical Aplitide Prafile ... isssismmissinssssmess s 949



Page

The University of lowa Laboratory Schools ....eeeoeeeieesseeiiiinnn. 36

Early Publications in Musie Learning......coveoveoovicnciiieceeein, 58

The fowa Tests of Music LIteracy ... 39

The Psychology aof Music Teaching. oo, G0
Doctoral SIIREIE i s e i e 6D
Faculty Appointment at the SUNY at Buffalo (1972—1979) .o 65
LB al | p2 LB B | e e e e e U P e O T SOOI |
RIS R £ e e bt B bt o e e s DB
TomBtic Assobiabas, Timited oo i i b 71

Music Learning THeOIY ... onsermsssssssassssssssssssssssssssrsssissrs 12

AL BUBHBGHONE N0 i s i
Primary Measures of Music AUdIQUION .....coooooooviiiviiiiesiieseeeeeeeesirans 74

EID IO MBI . S Bt vt e i o s e B s e TR
Faculty Appointment at Temple University (1979-1994) .........ooooo oo 75
CONTEBRTEEIEIL: o snrs v s e s R s e E s T
SUSALLORCASORIEIEN0aR . iimimminminnas i S T T i

Learning Sequences in Music: Skill, Content, and Patterns
CLEBL 1980, TOBN: TOOD. JO0EY . ikt it a0

Intermediate Measures of Music Audiation ...................ococovvveevvenennnn,,. 79
instrurmient Timbire Preference Tesk..........ooiioinmmininsisiiesesssssesmiisrssinssiin 80
Jump Right In! The Music Curticttlinm ......oooeecciiieeniesssesiaeeeas 80
Jump Right In! The Instrumental Curriculim . ..o, 83
Freschool Mugic Teachilif ... i s min b v B8
Readings in Music Learning THeory . .....voiccieeceoieeeiieesiissinnen. B7

A Music Learning Theory for Newborn and Young Children and
Music Play: The Early Childhood Music Currictdantt ....ooooveeevveeeiviiiins 88

Advanced Measures of Music ARIQEON ...........ocvecoveeiieeeeeeeeeeeres e 89
TeaehingE RWaTs . coinmnmiiimmms i s eens D
Gordon Institute for Music Learning (GIML)...oocoooiieeiceiveeciiinnn, 91

X



pe
Do Tt S I i e i e s e b s bt OB

University of South Carolina Distinguished Professor
10 Besidenee CLOS-200DY. i inmaimts i i S 93

LN AL O F DAY s ramsts sy mn sansansnunsnnnbon b vt suivassasssssnansastanssrarmnsnes

Harmonic Improvisation Readiness Record and the
Rivthmic Improvisation Readiness Record........oovvveeeeioeeoeoeiiiii s

Continued Travel, Research, and Wood oy O Ge. 1

* MMSIC BRI i e s m s i airmis e e b a p
Foundations of Musical ApUtude TESUIE oot es s sereseesens a7
Precursors of Musical Aptittide Testng.....cooovvveeiieirineeiresriisininnn. 99

ol 3t S F Ty P e onc e R 51 SN | 1|

Jarngs MoRBECalIBIE. . vvisnniimmsammnemmmsiss s i e 1 D0

B B T8y ] o) - e e e 0 R S | 1

James ookt MUEEal L s s assay 107

Jacob Kwalwasser and Peter DyKemif......ccoeeeevvee i sisssnsenne, 110
Raleigh M. Drake ....... B PRy a3 3 R T A PRV 11

o bl LT 1 e e OE e L I SRl N
CRATIES BOIHATA v o v R T 117

The Contributions of EAwin Gordon..........uuceveninnnmsiseessessesssssseessesesses 1189
MRS AR PROTIE on. s ssimsmnvisiiisssi o soiosiits v bk it in 121
Leseriphion of the Tesl i aimiimi i 1 2%

Development of the Tost Battery .......eesemsinmsisissssivesssisssess 125
Standardization Procedires.....niiisiimiiminsmn s 127
Pre-Publioation PUBOIEY ...cc.iiei s smsnrrssess s smsesssssasssssacsasesssssis ] 3B

Validity Studies of the Musical Aptitude Profile ....................... 128

Various Studies of the Musical Aptitude Profile.........coucccevoee 133

Praise and Criticism of the Musical Aptitude Profile.................. 139

Al



Primary Measures of Music Audiation ............c....o........

Developmental and Stabilized Music Aptitudes ...
Davelopment of the Test Battery .o

DesCHPHON OF the Te8E .. .ueeeiiiennniitebinircrnrrrsnreessesessssensruesnsssvessssss

© Standardization Procedures......c.oocvvveeinn,

Intermediate Measures of Music Awdiaiion .........ccooooeeeeeeeeeeeeciiioissnennn,

Validity Studies of the Primary Measures of

Music Audiation .............

Praise and Criticism of the Primary Measures of

S RIE AHATOION i miiihasst s smpat it s mns e E o L AR AT AR A AR AR REES

Standardization Procedures .o ittt

Validity Studies of the Intermediate Measures of
WS ARARTRON v i e s

Advanced Measures of Music Audiation..............c.........

Avdie........ccoiins

Description of the Test..............

Standardization Procedures ..o eeeecceeesnnninnns

Validity Studies of the Advanced Measures of

WEURIE M UATEITON s viinivsinimies s sass s s s BT e v eaas v e

Praise and Criticism of the Advanced Measures of

PR ] T TR PO e £SOt A S e Lo e A e 00,

Description Of the TeSt......c..cccovrvavsrrassns isssissussssinsssssassrsansens rrsnsss

StANAdardiZation ProceUuies ... iieeeisiessiiossssiosssisesssssm

Validity Stdies of AUadie ... cccc.ccererierrnissssresssssssssassssassssnsssessans

Harmonic Improvisation Readinesy Record and the
Riythm Improvisation Readiness Record .........ccoooveveeuvevivivivinienn,

LeSoripHotior the Tt s i R R R

SN AT ZatiON ProCEdUICS iivviiiiiaiiiincariiieersisiesisssssrresssssossseiasnes

Validity Studies of the Harmonic Improvisation Readiness

Record and the Rhythm Improvisation Readiness Record ...

Al

Page

vorenencs 140

141
150
151

a kg

. 154

W b
156
...... 157

...... 157

.. 160
161
o M

163

166
o 167
167
...... 168
169

...... 170
170
171

awiii L



LB LA LB B e LR (T 2 L e e ey S L S e

Definition of the Term and a Review of Gordon's Musical Background ...........
BT uh | T Bl B 0TS U bl d Rl Levvmmlanil e s S il e
A Review of Gordon's Musical Background ...,

Historical Foundations ................

L) e Fod o 101 TAT ] T O e ot S VPR
e ol L R o e S B P Py e e
CEEREION OF TR® TIETITE wuuiiaimasinnsnrneviis 13srreiessisivesninmsisancianey v ines i vovsnsis s
Types and SUages OF ANCHAON 0o iimesrisismoainssineiisionssaniansas st iansssin
Role and Importance of AUdiation .. ...

Empirical Studies of AUGTAON . oo iiiemnensmirrmesiisssessssissssssirmsmsssssis

Historical Background and Major InfIUENCES .o
Pestalozzian Principles and American Music Education ........................
Sterrie A. Weaver and His Scientific Approach to Music Reading .......
The Associationist and Gestall Roots of Learning Theory .........ccveeee. .
PIAEEIAT SIS TBIITN v 1. v vestnsvmnis paesia sirts o eases s cabviSsvirs s esses s aein
Ausubel’s Reception and Discovery Leaming.......iiiin,

Learning Theory Applied to Music Education in the 1950s and 60s:
R ONITATd NCl QIS ovsiimvininssimbiinss vinesisamassasa i a4 o sk s v

Language and Reading: Vygotsky, Chomsky, and Smith...........ccoven,
Gugné’s Conditions of Learning ......,
Preliminary Work in the Development of Music Learning Theory ........ccovvee,

Instruction Based upon Individual Differences
in Connection with the Musical Aptitude Profile........ccooccovveeviveeiiiinnnn.

Gordon’s Earliest Texts on Music Learning ......cocoovveeiinniinennnnennnn,
T ST BB - i vari iy s ok S R L e Lo P e ] b
Student Dissertations and Tometic Publications ..oooveeovviecoeeerceesssiois

Ghordon™s Conteibutions.....o.oeeeeeciiinrieenn e

xm

214
218

v 2200

223

223
224

i 225

228

230



Page

Music Learning Theory: A Model of Musical Learning
AN IS I OMR it it it s s T i T TR s aes S biaresmn s BT

Musical Meaning: The Audiation of SYNtax ......ccccoeervivenrviversiinnsnennn 243

Classroom Activities and Learning Sequence Activities ........................ 244

Criticism of Gordon’s Music Learning Theory..........ooooooooiin, 247

6. EARLY CHILDHOOD MUSIC EDUCATION......ccccorvmerieenserimssrmmsiiineeismessseseess 200
O G T O T T i e M R A AR b e s eanionne BN

The Pillsbury Foundation ScChool.... ...t ivessiimesiimsertissassisssssssnisisosocss 262

NN InVOl BB i i st issstsstbostainssam eamnssssonsss S0

Metho0ol SEICAE ADPEORCHIER. vuwssiisimmimsminssnis it 260

Pingstinn Stape Theoty. . i nnnmes i e8

Movemenl INSHUSEON wimssmniiississsssssissssrssassssesssmnismsssiienssirssassssserse S0P

Langmage LeAming i iipramivninniswimsiammsmmadiauns rmaai

LT TSR] [ PR U cum i (ot . e SRR RO .

Rinpirical InVaBIEROnE oo wissrmss R S BT T

e e B B Toh g T e o e R L .7 | -
AR NIOTRL . cinsrsuneivmmmmsnpm saprissssssyscns s i ki s vine e DT

Stages of Preparatory Audiation ......coomismeaissseiiinis isssrsssssnssissnnvassrisnsies 280

(7B e, S R el el e

ERREN MBIUUION i s a e s 285

Off-5hoots and Continued Rescarch by Former Students ..., 285

PO IO REDOTIR: v vt iimesiniains sv dabiinansniavinsudusnnn iiba bt v 2B

7. SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS ..o 284
CONCINEIANE o i R e

O S CATTB NN ERIELR «ou s snannsrsnsnnss conasyspmmesresspinsssmiinnsinnnsienssvinaakniass pssnnss vian i saas o s 2 G
BRLECTEE BIBLIOGRAPHY iiviainaiminmimienmmiatiisimsss s 08

APPENDIX: DOCTORAL DISSERTATIONS DIRECTED BY EDWIN

Xy



CHAPTER |
INTRODUCTION

Historical research in music education has the potential to be of great benefit 1o
researchers, leachers, and students. George Heller and Bruce Wilson note three such
benefits of historical research in music education: it can educate or inform, it can inspire
or motivate, and it can unify or organize.' Developing a thorough understanding of the
past can be a formidable task, however, because music educators oflen have difficulty
viewing current ideas, concepts, and people in an historical context. Placing our
thoughts, actions, and professional lives into a larger historical story can be difficult, due
to a sense of disconnection between the present and the past.”

The primary goal of historical research in music education is to “inform its
readers of events and ideas of the past, in order 1o show the resulls of persistence through

wrd

time.”"”" In order to effectively reporl on past history, a sense of stary, or the notion of’
story lelling as a *mode of knowing,” seems 1o be an important consideration.” This

sense of story may lessen or even eliminate the historical disconnection that some feel

between the past and the present. The philosopher William James hinted at the

! George N. Heller and Bruee Wilson, “Historical Research in Music Education: A
Prolegomenon,” Hulletin af the Cownct! for Research in Music Edvcation 69 (winter 1982): 16,

* William Strauss and Neil Howe, Generatians: The History of America's Future, 1384 to 2069
(New York: William Morrow and Co., 1991), 7,

*George M. Heller, "On the Meaning and Value of Historieal Research in Music Edueation,”
Jowrnal of Research in Music Edweation 33 (spring 1983): 6,

* Kathy Carter, “The Place of Story in the Study of Teaching nnd Teacher Education,”
Edueational Researcher 22 (January—February 1993): 5,



connection between historiography and the notion of story telling, as he claimed that
history is the “great humanizer, for you give humanistic value to almost anything by
teaching it historically.”™

All music educators should take an interest in the history ol their profession.
Current teaching practices and methodologics are conducted within a given historical
context, even if practitioner is not conscious of this context. Jacques Barzun and Henry
CirafT claim that history is unaveoidable, as “anyone who follows a trade or profession, or
pursucs a hobby is, quite unconsciously, an amateur historian.™"

Although much of the history of music education has been reported, many gaps
vel remain.” Present and future authors of historical research in music education should
attempt to fill these gaps, The recent past is an especially eritical subject for future
historical research in musie education, particularly when it is concerned with events and
people still in the memory of living persons. Charles Leonhard agrees and suggests that
music education historians should twrn their focus o the “recent past rather than

emphasizing the early developments in the profession.” In an effort to answer that call,

this study is focused on the life and work of Edwin Gordon.”

* William James quoted in Jacques Barzun and Henry F. Gralf, The Modern Researcher, 3" ed,
(MNew York: Harcourt Bruce Jovanovich, Inc., 1992), 9.

“Ibid., 6.
" Heller and Wilson, .

¥ Charles Leonhard, *Where's the Beet'®™ The Budletin of Historical Research in Music Fdueation
5 (July 1984): 5960,

* Edwin Gordon is Professor Emeritus at Temple University where he held the Carl E. Seashore
Chair lor Research in Music Education. Since 1997, Gordon has been the Distinguished Professor in
Residence al the University of Bouth Carolina. Fle is also an elected member of the MENC Hall of Fame.
sinee 1975 Gordon bas used the middle initial (E) in reference to his paternal grandfather. For the curremt
investigation, he will be referred to as simply Edwin Gordon, without middle initial.
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Purpose and Problems

The purpose of this research is to investigate the life and work of FEdwin Gordon,
with the expectation that this biographical and historical examination will lead to a
deeper understanding of Gordon’s work, The five specific problems of this study arc to
trace the historical development of Gordon’s:

1 lifc and career as a music educator and researcher:

2. music aptitude Lests;
’ . ' i
3. conecept of audiation;'”
4
5

music learning theory; '
carly childhood music education.

Review of the Literature
The five problems listed above will be the primary focus of the current
investigation. Although other topics of discussion about Gordon’s work are possible,
these five are the most encompassing. The current study has two emphases: biographical
and historical, The combination of these two elements within the same report is
important, for it can be difficult for one to get a sense of the motivation for Gordon's
work without an understanding of his biographical history, Gordon's former students, his

i ! 4 RN [ e . 5 "
teaching colleagues, and his contemporaries’= within the profession likely have a sense o

" The term “audiation” has itself gone throngh interesting historical changes. The enrrent
delimtion, "hearing and comprehending in one's mind the sound of music that is not or may never have
been physically present,” can be found in: Edwin Gordon, Legring Segquences in Music, Skl Content,
ane Patierns (Chicago: GIA Publicanons, 1997), 361.

"' Music learning theory is defined as “the analysis and synthesis of the sequential manner in
which we learn when we leam music.” See Edwin Gordon, Learning Sequences in Music: Skill, Content,
and Patterns (Chicago: GIA Publications, 1997}, 372,

" For a list of Gordon's comtemporaries i the profession see the George N, HNeller review of
Cienerations: The History of America's Faiare, {584-2069, by William Strauss and Neil Howe, The
Bulletin of Historical Research in Musie Education 14 (Inly 1993): 156,

3



the historical foundations of his werk in light of his personal and prolessional
biographical history. For members of younger generations, and for those who have not
worked closely with Gordon, the connection between Gordon’s work and his
biographical istory is likely either unknown or misunderstood. A brief survey of
Gordon’s work in music aptitude testing, audiation, music learning theory, and early
childhood music education is presented in the [ollowing scctions,

Music Aplitude

Gordon has spent the majority ol his carcer studying the nature and measurement
of music aptitude. His tests of music aptitude “dwarfed the outpul of all others” during
the last half of the twenticth century.'” Beginning with the publication of the Musicat
Aptitude Profile in 1965, Gordon’s drive to investigate the nature, deseription, and
measurement of music aptitude has not waned. Several of Gordon's doctoral students
conducted dissertation studies that made important contributions in the study of music
aptitude and/or music learning (See Appendix A).

The Musical Aptitude Profile has been described as “one of the most importani
contributions to the continuing study of musical aptitude” and has been praised as being,

aald

“without a doubt, the best of its kind on the market.”” Stanley Schleuler, one of

Gordon’s former students, compiled a bibliography that lists some of the many studies

" Darrel 1. Wallers, “Edwin Gordon's Music Aptitude Work," The Quarterly Journal of Music
Feaching and Learning 2 (spring-summer 1991): 65-72.

" See Poul B. Lehman, Tests and Measurements in Music (Englewood Cliffs, NI; Prentice Hall,
1968), 5d; and J, McLesh, “Musical Aptitude Profile,” $he Sevenih Memaf Measurements Yearbook
(Hightand Plinns, M1 Gryphon Press, 19723, 249-250.



that feature the Musical Aptitude Profile.'” The potential influence that Gordon’s seven
tests have on future studics related to music aptitude and/or music achievement 1s
considerable.

Audialion

In 1975 Gordon coined the term “audiation™ to replace the common phrase “aural

anll e

imagery.” " Since that time, audiation scems to have become widely accepted, as several

prominent authors, none of whom were Gordon’s students, have studied the concept. |7
Darre]l Walters, Gordon's former colleague at Temple Universitly, noted that similar
concepts/processes were thought about and discussed by others for generations prior Lo

. . 1% . iy
being given an adequate label.™ Nevertheless, controversy over the concept of audiation

;i [
'I'1‘.".-I'!I'IEIII'I!'i.I'=I

Music Learning Theory
Gordon has developed a theory of music learning that he simply titled “music

learning theory.” While many others have written about Gordon's music learning theory,

" Stanley Sehleuter, "Research Studies Relevant to the Musical Aptitude Profile: A
Bibliography,” The Ouarterly Journal of Music Teaching and Learning 2 (spring-summer 1991 149157,

" Edwin Gordon, Leaming Theory, Patterns, and Music (Buffalo, NY: Tometic Associales,
Limited, 1975): ii.

¥ Spe Charles P, Schmidt and Jean Sinor, “An Investigation of the Relanonships Among Music
Audiation, Musical Creativity, and Cognitive Style," Jowrnad of Research tn Music Education 34 (fall
1986): 160-172; Christopher I3, Azzara, “Andiation-Based Improvisation Techmigues and Elementary
Instrumental Students’ Music Achievement,” Janrnal of Research in Music Education 41 (winter 1993
323-342; and John Kratus, “Relationships Among Children’s Music Audiation and Their Compositional
Processes and Products,” Jouraal of Research in Music Edvcation 42 (summer 1994 115-130,

" Darrel L. Walters, “Audiation: The Term and the Process, ** in Readings in Musie Learnimg
Theory, Darrel L, Walters and Cynthia Cromp Tapgary, eds, (Chicago: GIA Publications, 1989), 3,

1. David Boyle and Rudolf E. Radocy, Measuremenr and Evaluation of Music Experiences
{MNew York: Schirmer Books, 1987), 151; and Budelf’ . Radocy and J. David Boyle, Psvehologicaml
Foundations of Musical Belavior, 2™ e, {Springfled, 11L: Charles C. Thomas, 19887, 343,

5



the best sources from an historical standpoint are Gordon’s own texts. The first text,
Learning Theory, Patterns, and Musie, was published by Tometic Associates, Limited, in
1975. In 19706, the text was revised and published with a slightly different title: Learning
Sequence and Patterns in Music. Gordon changed publishers in 1976 to GIA
Publications, Incorporated, of Chicago, which has published all of his texts and materials
since that time. The primary music learning theory texl is Learning Sequences in Music,
Skill, Content, and Patterns, first published in 1980, with subsequent revisions in 1984,
1988, 1993, and 1997, A sixth edition will be published in 2001.

Gordon's music learning theory was presented as one of the five major
approdches to music education (Orfl, Kodily, Dalcroze, Suzuki, and Gordon) in the
Music Educators Journal *" Music learning theory has also been included as a major
pedagogical approach to music teaching and learning in full-length textbooks.” An
introduetion to music learning theory and a text of readings in music leaming theory have

¥
e

been published to serve as practical guides to Gordon’s theories,

* Pawricia K. Shehan, “Major Approaches to Music Education: An Account of Method," Music
Edvcavors Sovenal 72 (February 1986): 26-31,

* See Harold F. Abeles, Charles R, HolTer, and Robert 1., Klotman, Foundations enf ddaesic
Edueation, 2" ed. (New York: Schirmer Books, 1994, 264-265; Patricia Shehan Campbell, and Carol
Seott-Kpssner, Music fn Childhood! From Presehood threugh the Elementary Grades (Mew York: Sehirmer
Books, [995), 58-59; and Michael L. Mark, Comtemporaey Music Edweation, 3 ed. {Mew York: Schirmer
Books, 19963, 1649180,

* See Eric Bluestine, The Ways Children Learn Music: An Introduction and Practical Guide to
Music Learning Theory (Chicago: GIA Publications, 1995, 2000); and Darrel L. Walters and Cynthia
Crump Tagpart, eds. Readings in Music Leavning Theory (Chicago: GLA Publications, 1959),

1":



Early Childhood Music Education

The primary source containing Gordon's thoughts on early childhood music
education is his text, 4 Music Learning Theory for Newborn and Young Children.” In
addition, recent articles in the quarterly publication Farly Childhood Connections were
written about Gordon's work with young children.” Gordon's work in carly childhood
music education has received notice by the New York Times, USA Today, and the
Philadelphia Inguirer,”® Gordon has also appeared on the NBC morning television
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program “"T'he Today Show™ to discuss his theories on music in carly childhood.

Related Research
Of primary concern to this investigation are studies about Gordon or his work (hat
are of a specific historical nature, No complete historical or biographical study has yet
been written on Gordon's life or work in music education.”’ In fact, very few studies

mvolving Gordon's work have an intended historical focus, with the exceplion of specific

 Edwin Gordon, 4 Music Learning Theory for Newborn and Young Children (Chicago: GIA

Publications, 1990, 1997).

* See Edwin Gordon, “The Role of Music Aptitude in Early Childhood Musie,” Farfy Childhood
Conncetions | (winter 1995): 14-21; Beth M. Bolton, “Was That a Musical Response? Eliciting and
Evuluating Musical Behaviors in Very Young Children,” Early Childbood Conpeetions 2 (fall 1996): 14
18; and Edwin Gordon, *Early Childhood Music Educanon: Life or Death? Mo, a Matter of Binh and Life,"”
Bavly Childhood Connecetions 2 (fall 1996): 7135,

* See “Teaching Toddlers to Pick up the Beat,” U84 Today, 4 October 1984; “From Babble (o
Beethoven: Learning Music,” The Philadelphia fguiver, 10 September 1987; "Teaching Music in Toddler
Time,” The Mew York Times, 5 April 1992, and “'Tunes for Tots,” The Philadelpiia mguiver, 23 Febraary
1994,

¥ wGinging and the Prescheol Child,” NBC Today Show, 1986,

* George N, Heller, Historical Rescarch in Music Education: A Bibliography, 3" ed, (Lawrence,
K5 The University of Kansas, 1995,



articles written by Gordon, Grunow, and Walters.”® On occasion, Gordon provides his
readers with a brief historical account that is relevant to his own work in a particular
category; in three of his texis, for example, Gordon writes of the historical development
of musical aptitude tests.””

The influence of Gordon's work upon the profession of music education must be
considered, Ifit were found that his work had little impact, then the need Tor this study
would be suspect. In two investigations of “eminence” or “praductivity” in music
education, Gordon's work has been highly rated.” The authors of these studies have
attempled to identify the historical importance and productivity of any one person’s work
in music education research.

A few written eriticisms of Gordon’s work have been published, The authors of
these critiques offer little evidence of the importance of Gordon’s worlc from an historical
perspeective. These studies are quite important, however, as they clearly indicate the areas

of division belween Gordon and other members of the profession.””

* See Edwin Gordon, “Gordon on Gordon," The Quarterly Journal of Music Teaching and
Learming 2 (spring—summer 1991): 6-9; Richard F. Grunow, “The Evolution of Rhythm Syllables in
Gordon's Music Learning Theory,” Fhe Quarterty Jownal af Muxic Teaohing and Learninge 3 (winter
1992): 56-66; and Walters, “Edwin Gordon's Music Aptitude Work,” 65-72.

" See Bdwin Gordon, The Pspehology of Music Teaching (Englewood Clifts, NJ: Prentice Hall,
1971), chapters 1--2; Bdwin Gordon, The Natre, Description, Measurement, aned Evaluation af Musie
Aptitudes (Chicago: GIA Publications, 1987), chapters 2-4,; and Edwin Gordon, Mtroduction to Research
anel the Psyehology of Music (Chicago: GIA Publications, 1998), chapters 2-4.

" See Jayne M, Standley, “Productivity and Eminence in Music Research,” Jonwrnal of Researeh
tn Music Education 32 (fall 1984): 149-157; and John Kratus, *Eminence in Music Bducation Researcl as
Measured i the Handbook of Research on Music Teaching and Learning,” Bulfetin of the Council for
Rexvarch in Musie Education 118 (fall 1993y 21-32,

* Sce Emily Brink, “A Look at Edwin E. Gordon's Theories,” Bulletin of the Counci] for
Research in Music Education 75 (summer 1983): 1-13; Richard Colwell, and Frank Abrahams, “Edwn
Gordon's Contribution: An Appraisal,” The Quarterly Journal of Music Teaching and Learning 2 {spring
summer 1991); 19-36; Ann W, Stokes, "Is Edwin Gordon'’s Leaming Theory a Cognitive One?”
Philosophy of Muste Education Review 4 (fall 1996): 96-106; und Paul G. Woodford, “Evaluating Edwin

B



The Gordon Stucdy

Te date, the most detailed biography of Edwin Gordon has been written by
Gordon himsell. In this briel article, Gordon describes lis musical traiming, education,
research, and faculty appoiniments. Nine particular time pertods in Gordon's life are
identified, excluding family history and information about his early childhood. The nine
periods are as follows:

1) Early musical training, including instruction on the string bass and general
music training;

2) Music lessons with Sid Weiss, a former bass player for the Benny Gooedman
quartet;

3) Draft into the United States Army in 1945 and performing with the 302™ US
Army Band in Denver, Colorado;

4) Atlendance at the Eastman School of Music, and the completion of the
Bachelor and Master’s degrees in 1952 and 1953 in music performance;

5) Joining the Gene Krupa band in 19491950,

6) Attendance at Ohio University to earn a second Master's degree in music
education in 1955;

7y Ph.D. studlies at the University of lowa in music education, graduating in
1958, and faculty appointment until 1972;

8) Faculty appointment at the State University of New York at Buffalo, 1972
1979,

9) Faculty appointment at Temple University 1979-1994, where he held the Carl
E. Seashore Chair for Research in Music Education.™

Gordon's Music Learning Theory from a Critieal Thinking Perspective,” Philosophy of Musie Educarion
Review 4 (Fall 1996): B3-95,

" Gordon, “Gordon on Gordon,” 6-9.



The Grunow Study

Richard Grunow summarized the evolution of rhythm syllables in Gordon's music
learning theory. He notes that Gordon’s system ol rhythmic syllables, which 1s based on
beat function relationships rather than notational values, is a significant departure from
traditional rhythm syllable S}fslums.” The ultimate purpose of Gordon's rhythm syllable
system is to “facilitate andiation and the retention of rhythm patterns in long-term
memory."™"

Grunow explains the evolution of Gordon's rhythm syllable system, beginning
with the system presented in Gordon’s text, The Psvehology of Musie Teaching (1971).
This evolution included a change in terminology from “tempo beat” and “meter beat’ to
that of “macrobeat™ and “microbeal,” respectively. Grunow describes another change in
the system from numbers (1 or 2), which were used to indicate tempo beats (macrobeats),
to the syllable (Du). A third change occurred for meter beats (microbeats) from the
syllable (ne) to (de), in duple meter, and the syllables (1 na ni) to (Du da di), in triple
meter. CGrunow also explains the role that subjectivity plays in the process of leeling and
labeling macrobeats and microbeats in music.”

The Walters Study

Walters surveyved Gordon's contributions to the study of music aptitude,

beginning with a brief historical look at the work of Carl Seashore and Seashore’s beliel’

§35im
B Grunow, 56.

* Thid,

* Ihid,, 65-66,
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